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The  summary  information  in  this  report  provides  teachers, 
school  administrators,  smdents,  and  the  general  public  with 
an  overview  of  results  from  the  January  1991  administration 
of  the  Social  Studies  30  Diploma  Examination.  The  informa- 
tion is  most  helpful  when  used  in  conjunction  with  the  de- 
tailed school  and  jurisdiction  reports  that  have  been  mailed  to 
schools  and  school  jurisdiction  offices.  An  annual  provincial 
report  containing  a detailed  analysis  of  the  combined  January, 
June,  and  August  results  will  be  available  by  the  end  of  1991. 


D.ES.,C.RimQN^^ 

The  Social  Studies  30  Diploma  Examination  consists  of  two 
parts:  a multiple-choice  section  worth  70%  and  a written- 
response  section  worth  30%  of  the  total  examination  mark. 


ACHIEVEMENT  OF  STANDARDS 

The  information  reported  is  based  on  the  final  blended  marks 
achieved  by  8 745  students  who  wrote  the  January  1991 
examination. 

•93.3%  of  these  students  achieved  the  acceptable 
standard  (a  final  blended  mark  of  50%  or  higher). 
•14.0%  of  these  students  achieved  the  standard  of 

excellence  (a  fmal  blended  mark  of  80%  or  higher). 


FINAL  BLENDED  MARK 


PROVINCIAL  AVERAGES 

•The  average  school-awarded  mark  was  66.7%. 

•The  average  diploma  examination  mark  was  63.8%. 
•The  average  final  blended  mark,  representing  an 
equal  weighting  of  the  diploma  examination  and 
school-awarded  marks,  was  65.6%. 
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EDUCATION 


PART  A:  MULTIPLE  CHOICE 


EXAMINATION  BLUEPRINT 

Part  A:  Multiple  Choice  has  a value  of  70  marks,  one  mark  for  each  multiple-choice  question.  Each  question  is  classified  in 
two  ways:  according  to  the  curricular  content  area  (topic)  being  tested  and  according  to  the  knowledge  and  skill  objective 
called  forth  by  the  question.  The  examination  blueprint  illustrates  the  distribution  of  questions  in  January  1991  according  to 
these  classifications.  It  is  important  to  note  that  one  multiple-choice  question  was  deleted  after  a review  of  question  statis- 
tics. 


All  questions  on  the  diploma  examination 
require  students  to  demonstrate  knowledge 
of  social  studies  content  and  to  apply  social 
studies  skills  to  that  knowledge  base.  The 
reporting  categories  below  define  the  general 
types  of  the  questions  that  appear  on  the 
examination  and  the  categories  for  which 
information  will  be  reported. 

QUESTION  CLASSIFICATION  BY  TOPIC 

QUESTION 

TOTAL 

TOPIC  A:  POLITICAL  AND 

ECONOMIC  SYSTEMS 

TOPIC  B:  GLOBAL  INTERACTION 
IN  THE  20TH  CENTURY 

Knowledge  and  application  of  facts, 
concepts,  and  generalizations  related 
to  the  world's  political  and  economic 
systems  as  outlined  in  the  Program 
of  Studies. 

Knowledge  and  application  of  facts, 
concepts,  and  generalizations  related  to  the 
interaction  among  nations  since  1918  as 
outlined  in  the  Program  of  Studies. 

QUESTION  CLASSIFICATION 
BY  KNOWLEDGE  AND  SKILL  OBJECTIVES 

COMPREHENSION  OF 
INFORMATION  AND  IDEAS 

These  questions  require  students  to 
demonstrate  their  knowledge  and 
understanding  of  generalizations,  key 
concepts,  and  related  facts  and  social 
studies  content. 

1,2,4,  5,  9,  11, 

15, 16,*  28,29,  34 

43,49,51,54,  57,  64, 
65,  66,  67,  68,  69,  70 

23 

INTERPRETATION  AND  ANALYSIS 
OF  INFORMATION  AND  IDEAS 
These  questions  require  students  to 
demonstrate  and  apply  their  knowledge 
of  social  studies  content  by  interpreting 
and  analysing  information  and  ideas. 

3,  6,  7,  8,  10, 13,  14, 
17, 23,  24,  26,  27 

36,  37,  39,  40,  42, 46, 
47,55,56,58,61,63 

24 

SYNTHESIS  AND  EVALUATION 
OF  INFORMATION  AND  IDEAS 
These  questions  require  students  to 
demonstrate  and  apply  their  knowledge 
of  social  studies  content  by  synthesizing 
information  and  ideas  and  evaluating 
their  accuracy  and  worth. 

12, 18,  19,  20,21,22, 
25,30,31,32,  33,35 

38,41,44,45,  48,50, 
52,  53,  59,  60,  62 

23 

QUESTION  TOTAL 

35 

35 

70 

‘Question  16  was  deleted  because  some  high-achieving  students  were  led  to  an  alternative  which,  on  closer  inspection,  contained  an  element  of  truth. 


RESULTS 

Results  are  in  average  raw  scores.  Total  Part  A:  45.7  out  of  69.  Subtest  results  for  Part  A:* 

•by  Topic 

-Political  and  Economic  Systems:  22.2  out  of  34 
-Global  Interaction  States:  23.5  out  of  35 

•by  Knowledge  and  Skill  Objectives 
-Comprehension  of  Information  and  Ideas:  14.8  out  of  22 
-Interpretation  and  Analysis  of  Information  and  Ideas:  17.0  out  of  24 
-Synthesis  and  Evaluation  of  Information  and  Ideas:  13.9  out  of  23 

* Readers  are  cautioned  NOT  to  compare  subtest  results  because  the  subtests  are  not  of  equal  difficulty.  Readers  should  compare 
these  provincial  subtest  results  with  their  own  school  results. 


-2- 


The  following  table  shows  question-by-question  results  and  the  keyed  answers.  There  is  a parallel  table  in  the 
school  and  jurisdiction  reports  that  teachers  can  use  to  determine  areas  of  strength  and  weakness  in  the  achieve- 
ment of  their  students  relative  to  the  province  as  a whole.  The  table  in  the  school  and  jurisdiction  reports  shows 
the  percentage  of  students  selecting  each  alternative.  Comparison  of  school  results  with  provincial  results  may 
show  areas  of  strength  and  weakness  in  instructional  programs. 


OUES. 

KEY 

DIFF.* 

OUES. 

KEY 

DIFF. 

OUES. 

KEY 

DIFF 

OUES. 

KEY 

DIFF. 

OUES. 

KEY 

DIFF. 

1 

D 

81.6 

15 

B 

52.5 

29 

A 

53.1 

43 

D 

48.5 

57 

B 

58.8 

2 

C 

74.4 

16 

_ 

_ 

30 

A 

34.6 

44 

D 

80.4 

58 

D 

69.2 

3 

D 

90.6 

17 

C 

71.7 

31 

D 

42.5 

45 

C 

59.4 

59 

C 

84.1 

4 

A 

77.1 

18 

B 

56.8 

32 

C 

66.5 

46 

A 

65.0 

60 

B 

70.4 

5 

C 

78.8 

19 

C 

59.9 

33 

A 

53.1 

47 

D 

70.8 

61 

A 

82.7 

6 

C 

82.5 

20 

A 

57.4 

34 

B 

63.5 

48 

B 

53.0 

62 

A 

79.8 

7 

D 

82.0 

21 

D 

36.4 

35 

B 

65.8 

49 

D 

62.9 

63 

C 

65.9 

8 

A 

48.5 

22 

C 

41.6 

36 

C 

85.4 

50 

D 

43.6 

64 

D 

58.9 

9 

C 

69.4 

23 

C 

73.3 

37 

A 

54.6 

51 

C 

55.8 

65 

A 

77.2 

10 

D 

52.4 

24 

A 

83.7 

38 

D 

62.3 

52 

C 

51.8 

66 

A 

70.9 

11 

B 

65.8 

25 

B 

84.0 

39 

B 

70.0 

53 

D 

57.7 

67 

B 

77.2 

12 

A 

75.9 

26 

A 

71.9 

40 

B 

62.1 

54 

D 

70.2 

68 

D 

81.4 

13 

B 

58.6 

27 

D 

71.9 

41 

A 

68.7 

55 

A 

62.0 

69 

B 

68.3 

14 

C 

79.0 

28 

D 

64.0 

42 

C 

84.0 

56 

C 

64.7 

70 

B 

69.6 

♦Difficulty  - percentage  of  students  answering  the  question  correctly 


EXAMINERS' COMMENTS 

The  multiple-choice  section  of  the  examination  requires  students  to  move  beyond  the  simple  recall  of  information 
and  apply  their  knowledge  and  thinking  skills.  Students  must  demonstrate  that  they  understand  social  studies 
concepts;  comprehend  historical,  political,  and  economic  relationships;  and  can  interpret  and  evaluate  social 
studies  information  and  ideas. 


The  table  below  relates  to  four  questions  selected  from  the  examination.  For  each  question,  three  statistical 
references  are  given:  the  percentage  of  students  writing  the  examination  who  chose  the  correct  answer,  the 
percentage  of  students  achieving  the  STANDARD  OF  EXCELLENCE  (80%  or  higher,  or  A,  on  the  whole 
examination)  who  chose  the  correct  answer,  and  the  percentage  of  students  achieving  the  ACCEPTABLE 
STANDARD  (but  not  receiving  marks  higher  than  64%,  or  C,  on  the  whole  examination)  who  chose  the  correct 
answer.  The  comments  on  pages  4 and  5 discuss  some  of  the  decisions  that  students  made  and  some  of  the  skills 
they  used  to  answer  correctly. 


Percentage  of  Students  Correctly  Answering  Selected  Questions 
(Parts  A and  B Combined  ) 


Question  Number 

Student  Group 

18 

20 

47 

48 

All  students 

56.8 

57.4 

70.8 

53.0 

Students  achieving  the  Standard  of 
Excellence  ( 80%  or  higher,  or  A) 

80.3 

85.1 

95.0 

78.4 

Students  achieving  the  Acceptable 
Standard  who  received  marks 
between  50%  and  64%,  or  C 

50.5 

48.4 

64.0 

45.0 
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EXAMINERS'  COMMENTS  (continued) 


Comments 

Questions  1 8 and  20  were  part  of  a group  of  five 
questions.  Each  question  required  students  to 
apply  their  understanding  of  economic  theory  to 
a verbal  and  graphic  description  of  a specific 
Canadian  economic  situation.  Students  were 
required  to  use  their  interpretative  and  analytical 
skills  to  arrive  at  the  correct  answer. 

SOURCE  n 


Public  opinion  often  tends  to  judge  any  deficit  as  evidence  of  economic  trouble  and 
sometimes  as  a firm  proof  of  fiscal  irresponsibility.  Government  deficits  are  inherently 
neither  bad  nor  good.  What  matters  about  deficits  is  their  impact  on  people. 

— Economic  Council  of  Canada, 
Seventeenth  Annual  Review,  1980 


Question  18  was  based  on  a quotation  expressing 
an  opinion  regarding  Canada’s  federal  deficit. 
Students  were  asked  to  identify  a basic  assump- 
tion underlying  the  viewpoint  expressed  by  the 
speaker.  Of  the  students  achieving  the  standard 
of  excellence,  80.3%  were  able  to  correctly 
identify  the  context  of  the  author's  statement,  and 
only  50.5%  of  the  students  achieving  total 
examination  scores  between  50%  and  64%  were 
able  to  do  so.  Many  students  (43.2%)  did  not 
seem  to  understand  the  author's  commitment  to 
investment  growth. 


SOURCE  111 


Federal  Deficit  or  Surplus  as  a Percentage  of  GNP 


Year 


-from  Canadian  Macroeconomics 


Questions 

SOURCE  I 


Projected  federal  deficits  of  S35  to  $40  billion  each  year  until  the  end  of  the  decade 
would  seriously  harm  Canada's  growth  prospects.  By  increasing  the  federal  public  debt 
faster  than  the  economy  is  growing,  these  large  deficits  would  absorb  an  increasing 
share  of  Canadians’  savings,  reducing  the  amount  available  for  the  private  investment 
needed  for  growth. 

— Edward  A.  Carmichael, 
Policy  Review  and  Outlook,  1985:  A Time  for  Decisions 


18.  The  speaker's  underlying  assumption  in  source  I is  that 

A.  fiscal  restraint  is  the  enemy  of  business  expansion 
*B.  economic  well-being  is  achieved  by  investment  growth 

C.  deregulating  the  economy  encourages  a huge  public  debt 

D.  economic  growth  is  encouraged  by  a more  equitable  society 


20.  In  source  HI,  the  trend  from  1975  to  1984  most  likely  resulted  from  government 

*A.  spending  to  counter  recessionary  pressures 

B.  cutbacks  on  regional  transfer  payments 

C.  investment  in  expanding  foreign  businesses 

D.  fiscal  restraint  to  prevent  inflationary  pressures 


Question  20  required  students  to  recognize  a 
cause-and-effect  relationship  associated  with  an 
economic  trend  indicated  in  a graph.  Students 
had  to  observe  a growing  federal  deficit  shown  in 
the  graph.  They  then  had  to  apply  their  knowl- 
edge of  certain  economic  principles  to  identify 
the  most  probable  cause  for  the  trend.  Many 
students  had  difficulty  understanding  the  rela- 
tionship between  a trend  and  its  cause.  However, 
85.1%  of  the  students  who  achieved  the  standard 
of  excellence  chose  the  correct  answer.  Only 
48.4%  of  those  who  achieved  total  examination 
scores  between  50%  and  64%  answered  cor- 
rectly. 
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EXAMINERS'  COMMENTS  (continued) 


Questions 


Comments 


Questions  47  and  48  were  based  on  a political 
cartoon  that  required  careful  interpretation,  analy- 
sis, and  synthesis  by  the  students.  The  cartoon 
expressed  a definite  view  regarding  the  relationship 
of  the  U.S.A.  to  the  United  Nations. 

Question  47  required  students  to  use  critical 
thinking  skills  in  determining  the  bias  of  the 
cartoonist.  This  involved  a critical  analysis  of  the 
scene  depicted  in  the  cartoon,  which  clearly 
showed  the  displeasure  of  Uncle  Sam  (the  U.  S.  A.) 
at  being  shackled  by  the  UN,  with  the  consequent 
loss  of  freedom.  Many  students  correctly  identified 
the  cartoonist's  bias.  In  fact,  95%  of  the  students 
who  achieved  the  standard  of  excellence  on  the 
total  examination  correctly  identified  the  cartoon- 
ist’s bias,  as  did  64%  of  the  students  whose  total 
examination  scores  were  between  50%  and  64%. 


— from  Viewpoints  in  World  History 
47.  The  American  cartoonist  displays  a bias  favoring  national 

A.  unity 

B.  expansion 

C.  prosperity 
* D.  sovereignty 


48.  If  a course  of  action  acceptable  to  the  cartoonist  were  followed,  the  American 
government,  in  relation  to  the  United  Nations,  would  most  likely  adopt  a foreign 
policy  of 


A.  expansionism 
* B.  isolationism 

C.  global  security 

D.  regional  co-operation 


Question  48  asked  students  to  predict  the  possible 
foreign  policy  implications  for  the  American 
government  in  adopting  the  viewpoint  expressed  in 
the  cartoon.  Based  on  the  context  of  the  cartoon, 
the  students  were  expected  to  predict  a possible 
course  of  action  by  applying  their  knowledge  and 
understanding  of  a number  of  basic  social  studies 
concepts  relating  to  foreign  policy  alternatives. 
Students  found  this  a difficult  question  with  close 
to  half  the  total  student  population  choosing 
incorrect  responses.  However,  78.4%  of  the 
students  achieving  the  standard  of  excellence 
answered  correctly. 


PART  B:  WRITTEN  RESPONSE 


The  results  for  the  written -response  section  of  the  Social  Studies  30  Diploma  Examination  follow  on  page  6.  The  results  are 
tabulated  according  to  the  percentage  of  students  achieving  at  each  level  (1  to  5)  in  each  of  the  scoring  categories.  Each  scoring 
category  assesses  somewhat  different  skills;  consequently,  individual  student’s  scores  are  likely  to  vary  from  one  category  to 
another.  Those  students  who  achieve  at  or  above  the  standard  of  excellence  (80%)  on  the  written -response  section  will  have 
scores  of  (4)  PROFICIENT  or  (5)  EXCEPTIONAL  on  all  scoring  categories.  Students  just  meeting  the  acceptable  standard 
(50%)  on  the  written-response  section  will  have  scores  of  (3)  SATISFACTORY  on  some  scoring  categories  but  will  be  producing 
(2)  LIMITED  work  on  other  categories.  Students  who  produce  (3)  SATISFACTORY  work  on  ALL  scoring  categories  will 
receive  scores  of  18  out  of  30  on  Part  B. 


Readers  will  find  the  results  most  meaningful  in  the  context  of  the  assignment  and  the  scoring  descriptors.  The  most  useful 
starting  place  for  reviewing  these  results  is  at  the  (3)  SATISFACTORY  level.  The  scoring  guides  that  describe  proficiency 
levels  are  in  the  Grade  12  Diploma  Examinations  Program  Bulletin:  Social  Studies  30:  1990-91  School  Year  (September  1990). 
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PART  B:  WRITTEN-RESPONSE 
BLUEPRINT  and  PERCENTAGE  DISTRIBUTION  OF  RESULTS 

The  written-response  section  contributes  30%  of  the  examination  mark.  Students  are  required  to  write  one  complete 
and  unified  essay  in  which  they  define  the  scope  of  an  issue  and  rationally  defend  a position  through  the  application  of 
supportive  evidence  with  respect  to  the  issue.  The  organization  of  arguments  should  show  evidence  of  logical  thought 
that  is  persuasive  for  the  reader.  Students  are  expected  to  make  use  of  critical  and  creative  thinking  skills  to  demon- 
strate complexity  and  independence  of  thought. 

Part  B:  Written  Response  has  a total  value  of  30  marks:  10  marks  each  for  Defence  of  Position  and  Presentation  of 
Examples  or  Case  Studies,  and  five  marks  each  for  Definition  of  the  Issue  and  Quality  of  Language  and  Expression. 

PROPORTION 

PERCENTAGE  DISTRIBUTION  OF  SCORES 

SCORING  CATEGORY 

OF 

TOTAL  MARK 
(%) 

(5) 

EXCEPTIONAL 

(4) 

PROFICIENT 

(3) 

SATISFACTORY 

(2) 

LIMITED 

(1) 

POOR 

(0) 

INS 

1.  Definition  of  the  Issue 

5 

2.7 

18.1 

43.2 

29.9 

5.9 

0.3 

2.  Defence  of  Position 

10 

2.5 

18.6 

46.2 

29.7 

2.8 

0.3 

3.  Presentation  of 
Examples  or  Case 
Studies 

10 

2.9 

17.0 

40.4 

32.1 

7.2 

0.3 

4.  Quality  of  Language 
and  Expression 

5 

3.2 

23.1 

59.0 

13.6 

0.8 

0.3 

Note:  The  shaded  portion  represents  the  percentage  of  students  who  achieved  or  exceeded  a SATISFACTORY  level  of 
performance. 


EXAMINERS’  COMMENTS 

In  response  to  considerable  reflection  and  teacher  input,  the  scoring  descriptors  for 
1991  were  revised  to  define  more  precisely  the  process  of  defending  a position.  As 
well,  the  requirements  of  the  written-response  part  of  the  examination  included  a 
significant  change  from  previous  years:  the  addition  of  a new  scoring  category. 
Definition  of  the  Issue.  It  was  expected  that  the  revisions  would  improve  the 
flexibility  of  the  guide,  thereby  freeing  students  to  use  their  own  organization  to 
express  their  ideas. 

The  results  of  the  written  component  of  the  January  1991  examination  showed  a 
significant  increase  in  the  average  score  achieved  provincially  compared  to 
previous  administrations  of  the  examination.  A closer  statistical  review  of  the 
percentage  distribution  of  scores  reveals  that  at  least  60.3%  of  the  students 
achieved  or  exceeded  a satisfactory  level  of  performance  on  all  the  scoring 
categories.  In  fact,  85.3%  of  the  students  received  Satisfactory  or  better  on  Quality 
of  Language  and  Expression. 

This  improvement  in  student  writing,  in  terms  of  the  standards  inherent  within 
each  scoring  category,  was  the  probable  result  of  increased  attention  to  writing 
given  by  social  studies  teachers,  improvement  in  thinking  and  writing  skills  by 
students,  and  revisions  to  the  assignment,  the  scoring  guide  categories,  and  the 
descriptors. 

The  new  scoring  category,  Definition  of  the  Issue,  tended  to  free  many  students  to 
the  extent  that  they  were  better  able  to  express  a clearer  understanding  of  the 
dimensions  of  the  issue.  Some  students,  however,  in  attempting  to  address  this 
task,  failed  to  identify  the  underlying  assumptions  associated  with  different 
perspectives  on  the  issue,  or  they  used  simplistic  two-valued  orientations. 
Nonetheless,  as  many  as  64%  of  the  students  met  the  criteria  necessary  for  the 
Satisfactory  level  of  performance  or  better  in  this  category. 


Many  markers,  including  those  teachers  who  served  to  confirm  standards,  felt  that 
students  were  more  aware  of  how  to  organize  their  arguments  in  defending  their 
positions  logically  and  effectively.  Papers  were  generally  more  integrated  as  a 
result.  Many  students  also  argued  with  conviction  as  well  as  with  reason.  In  fact, 
67.2%  of  the  students  achieved  or  exceeded  a Satisfactory  level  of  performance  in 
def aiding  their  position. 

A greater  number  of  students  than  at  previous  administrations  developed  their 
supporting  evidence  from  a theoretical  or  metaphorical  perspective.  While  such 
an  approach  was  often  successful  and  added  an  interesting  flavor  to  student 
writing,  it  also  resulted  in  some  writing  that  was  not  well  grounded  in  social 
studies  knowledge  and  concepts.  It  was  also  encouraging  to  see  many  students 
drawing  their  evidence  from  appropriate  and  relevant  current  events  in  their 
presentation  of  examples  and  case  studies.  In  this  category,  60.3%  of  the  students 
achieved  or  exceeded  a Satisfactory  level  of  performance. 

In  general,  the  essays  appeared  to  be  less  contrived  and  more  fluent  than  in 
previous  years. 

Many  students  choosing  to  write  on  Topic  A used  conventioial  examples  or  case 
studies  (e.g.,  Canada,  the  U.  S.  A.,  and  Sweden)  in  developing  their  evidence.  In 
so  doing,  these  students  exhibited  a competent,  even  perceptive,  understanding 
and  application  of  social  studies  content.  Other  students,  however,  composed 
descriptive  rather  than  analytical  responses.  The  quality  of  their  responses  was 
diminished  by  the  inclusion  of  unnecessary  or  marginally  relevant  information. 
They  did  not  link  their  evidence  appropriately  to  their  position,  or  they  may  have 
left  the  reader  to  establish  the  link. 

Topic  B essays  included  many  of  the  more  insightful  and  perceptive  papers. 
However,  some  students  choosing  Topic  B demonstrated  conceptual  confusion  in 
understanding  the  nature  of  "national  security."  They  tended  to  associate 
isolationism  as  the  only  foreign  policy  appropriate  to  defending  national  security. 


For  further  information,  contact  Barry  Jonas,  Tom  Dunn,  or  Elana  Scraba  at  the  Student  Evaluation  Branch,  427-2948. 
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